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Grade 5 Reading Activities in Section 2
Lesson Resource Instructions Answer Key Page(s)

1 Grade 5 Ready 
Language Handbook, 
Lesson 15

• Read the Introduction.

• Complete Guided Practice.

• Complete Independent 
Practice.

Guided Practice:

1. but

2. here to stay

3. Scientific observations 
and tests o!er some 
evidence that certain foods 
can help

4. nothing can guarantee 
perfect health or cure every 
disease

Independent Practice

1. C, 2. B, 3. D, 4. B

32–33
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Lesson Title
Lesson # X.#.#: 

Language Handbook Lesson 15 Using Context Clues

Using Context Clues
Lesson 15

 You can use context clues to figure out the meaning of an unfamiliar 
word. The chart below gives examples of different types of context clues.

Type of Clue Example

Definition Superfoods, or natural foods that may prevent disease, have become popular.

Cause/Effect
Some superfoods, such as blueberries and red beans, contain antioxidants. 
These can help remove harmful substances from the human body.

Comparison
Some experts look dubiously on claims about superfoods, but other experts 
believe strongly that these foods can improve health. 

Context clues can also help you figure out words with more than one meaning. For example, the 
table below has two sentences with the word source. What does source mean in each sentence? 
You can use the underlined context clues to figure out which meaning of source is being used.

Sentence Context Clues Definition

Choosing high-sugar drinks can be a 
source of health problems. 

A problem has a cause. Therefore, 
the source of a problem is its cause. 

the cause of 
something

The website MyPlate.gov is a source 
for facts about food choices.

A website can have information 
such as facts. Therefore, a source is 
something that gives information. 

something that 
gives information

The sentences before and after the sentence with an unfamiliar word can also hold context clues.

Introduction

 Some fads are fleeting, but more than a few people feel that 

superfoods are here to stay. The idea of superfoods isn’t new, but the 

amount of empirical information we have about them is. Scientific 

observations and tests offer some evidence that certain foods can 

help people stay healthy. Nobody claims that these foods are 

a panacea—nothing can guarantee perfect health or cure every 

disease—but they can be part of a sensible diet.

   Determine the meanings of fleeting, empirical, and panacea. Then 
underline the words or phrases that helped you determine their 
meaning.

Guided Practice

HINT The phrases 
as a result of, because 
of, and thanks to all 
signal cause-and-
effect relationships. 
Words such as but, 
too, also, and as well 
as all indicate 
comparisons. 

2 Grade 5, Ready Reading  
Lesson 11 
Part 1

• Read the Introduction.

• Complete the Think and 
Talk activities.

Shelter: a place that gives 
protection

Donation: something you 
give to help

Benevolence: generosity

34–35

Learning Target
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Introduction

Lesson 11
Unfamiliar Words

Read When you read, you probably come across words you do not 
know. Some of these unfamiliar words may be academic vocabulary, or 
general words that are found in a variety of subjects you study in school. 
Other words may be found only in a particular subject area, such as 
science, social studies, or economics. A subject area can have many 
topics. For example, money is one topic in the subject area of economics.

Read the poster below. Underline any words you might not know.

Figuring out the meanings of unfamiliar words 
will help you better understand the texts you 
read and discuss in school. 

The Westfield Animal Shelter Needs Your Help!
We have outgrown our space 
here. Can you help us build a 
new shelter to protect our pets? 

Please make a donation to the 
Westfield Animal Shelter today. 
Even a small amount of money 
will help. Once we raise $10,000, 
we’ll be able to begin 
construction.

We at the shelter will be grateful 
for your generosity in giving. 
The animals will thank you for 
your kindness. Remember that 
each act of benevolence counts!

3 Grade 5, Ready Reading  
Lesson 11  
Part 2

• Read “Here, Pyggy Pyggy.”

• Complete the Think and 
Talk activities.

Peer into the past: look at 
what happened before

Inventive potters: creative 
workers who made pots

Contemporary: modern, or 
happening now

Retrieved: took out

36–37

Modeled and Guided Instruction
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Genre: History Article

Are there any unfamiliar 
words or phrases in this 
article? When you reread, 
underline context clues 
that can help you figure 
out what they mean.

Close Reader Habits

Here, Pyggy Pyggy
by Gail Hutter

1  !e "rst time you heard about or saw a piggy bank, you 
might have wondered: Why a pig? Why not some other 
animal? Wouldn’t a bear or a wolf be a more appropriate 
guard of a person’s money? To understand how the pig 
became the animal of choice for a small, personal bank, we 
need to peer into the past—all the way back to England in the 
Middle Ages.

2  During the Middle Ages, people in England used dishes, 
pots, and bowls made of clay. Clay was an ideal substance for 
such objects because it was cheaper than metal and easier to 
shape than wood. One type of orange-colored clay was particularly 
inexpensive and easy to mold into shapes. !e name of this clay was “pygg.” 

3  So pygg was used to make common household objects—but what’s the 
connection between pygg and piggy banks? Hundreds of years ago, banks 
did not exist as they do today, but people still needed to keep their coins in a 
place from which they could be easily removed. So, they put them into pygg 
jars, which later became known as “pygg banks.” In the 1800s, some inventive 
potters began making pygg banks in the form of a pig with a slot in the back. 
Not only were these “piggy banks” more pleasing to look at than regular 
jars,#potters could charge more money for them. !us the piggy bank 
was born.

4  For centuries, most piggy banks were made of clay and could be 
opened only by shattering them. Today’s piggy banks are made from 
clay, metal, glass, or plastic, and most contemporary piggy banks 
have a hole in the bottom for taking out money easily. Most people 
agree that the hole in the bottom was a good addition to the piggy 
bank. Otherwise, every time you retrieved your money, you’d have to 
spend some of it on a new piggy bank.

Read

Section 2 Table of Contents
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Lesson Resource Instructions Answer Key Page(s)

4 Grade 5, Ready Reading  
Lesson 11 
Part 3

• Reread the passage “Here, 
Pyggy Pyggy.”

• Complete the Write 
activity.

Responses will vary. 36, 38

Modeled and Guided Instruction
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Don’t forget to check 
your writing.

Write Use the space below to write your answer to the question on page 191.

3  Short Response Define the phrase ideal substance. Support  
your definition with context clues from the passage.

 

 

 

 

 

 

 

 

 

 

HINT First, define 
ideal substance. Then 
explain how clay fit 
that definition.

Here, Pyggy Pyggy

5 Grade 5, Ready Reading  
Lesson 11 
Part 4

• Read “From Furs to Five–
Dollar Bills.”

• Complete Think and Talk 
activities.

Think:  
1. Part A: D, Part B: A 
2. bartered

39–40

Guided Practice
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Read Genre: History Article

From Furs to Five-Dollar Bills

How can you determine 
the meaning of minted in 
paragraph 4 ? Reread the 
text. Underline the 
sentence that gives a 
context clue. 

Close Reader Habits

This is one of the earliest 
American silver dollars 
ever minted.

In China, knife 
money was 
used from 600 
to 200 B.C.E.

by Jason Liu

1  Imagine paying for new sneakers with a handful of shells. In ancient 
times, people around the world paid for goods with commodity money. 
A commodity is a product or raw material o!ered as payment for another 
thing. Cows, sheep, or other kinds of animals were bartered for what a person 
wanted. Furs, beads, grain, giant stones, or salt were also exchanged.

2   Gradually, ancient peoples stopped using cattle and crops as money. 
Around 1000 ".#.$., the Chinese began to exchange metal tools for what they 
needed. %ey also used copper and bronze coins. By 700 ".#.$., the &rst silver 
and gold coins were produced in Lydia (what is now Turkey). %ese coins 
were stamped with images of di!erent gods or important rulers.

3   Paper money developed in China around 800 #.$. Paper was light and 
easy to carry. But the Chinese printed too much paper money, and it lost its 
value. In 1455, the Chinese stopped using paper money for several hundred 
years. Meanwhile, Europeans only began using paper money in the 1600s.

4  A'er the American Revolution, the Continental Congress established a 
national currency based on the dollar in 1785. %e &rst American coins were 
minted in 1793. %ese copper cents were 
produced by hand. Nearly seventy 
years later, the U.S. government 
began to issue paper money for 
the &rst time in 1861. Since then, 
the appearance of American 
coins and bills has changed. For 
example, today’s paper money in 
the United States has a new design 
every seven to ten years.

6 Grade 5, Ready Reading  
Lesson 11 
Part 5

• Reread “From Furs to 
Five–Dollar Bills.” 

• Complete the Write 
activity.

Responses will vary. 39, 41

Guided Practice

©Curriculum Associates, LLC Copying is not permitted. 195Lesson 11 Unfamiliar Words

Check Your Writing
 Did you read the prompt carefully?

 Did you put the prompt in your own words?

 Did you use the best evidence from the text to support your ideas? 

 Are your ideas clearly organized? 

 Did you write in clear and complete sentences? 

 Did you check your spelling and punctuation?

Write Use the space below to write your answer to the question on page 193.

4  Short Response Define the word minted. Then describe what  
words or phrases helped you figure out the meaning of minted.

 

 

 

 

 

 

 

 

 

 

HINT Use quotes from 
the passage to show 
what words or phrases 
help you define minted.

From Furs to Five-Dollar Bills
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7 Grade 5, Ready Reading  
Lesson 11, Part 6

• Read “What Was the Great 
Depression?” 

• Complete the Think 
activity.

Think:  
1. Part A: A, Part B: B 
2. crisis 
3. Part A: A, Part B: C 
4. C

42–46

What  
Was

by Fran Severs

Independent Practice

196 Lesson 11 Unfamiliar Words

Genre: History Article

WORDS TO KNOW
As you read, look inside, 
around, and beyond 
these words to figure 
out what they mean.
• financial
• economy  

1  When World War I o!cially ended in 1919, Americans were tired of the 
war and ready for good times. In the early 1920s, there were plenty of jobs 
in the United States. People earned good incomes. Businesses grew quickly. 
During the Roaring Twenties, American consumers enjoyed spending money. 
"ose who could not a#ord the most expensive items borrowed money so 
they could “buy now, pay later.” "ey bought new homes. "ey purchased 
cars, washing machines, and other large items. "ey also bought smaller 
goods, such as toasters and irons. To meet the demand, factories rushed to 
make even more products. But companies made too many goods, and people 
stopped buying them. By the end of the 1920s, warehouses were $lled up with 
merchandise that no one bought. Factory production slowed down. Many 
factory workers lost their jobs.

©Curriculum Associates, LLC Copying is not permitted.

Read

During the 1920s, many Americans 
grew wealthier. They spent their money 
on new inventions such as the electric 
refrigerator shown in this photograph.

8 Grade 5, Ready Reading  
Lesson 11, Part 7

• Reread “What Was the 
Great Depression?” 

• Complete the Write 
activity

Responses will vary. 42–44,  
47

Unfamiliar Words Lesson 11

 Learning Target
In this lesson, you figured out the meanings of several 
challenging words and phrases. Explain how you can use these 
skills to help you better understand the texts you read in school.

 

 

 

 

 

Write

5  Short Response Paragraph 6 of the passage states, “By 1937, the 
unemployment rate had fallen to about 14 percent.” Define the phrase 
unemployment rate. Support your definition with at least one context 
clue from the passage.
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9 Can They Do It? • Read “Can They Do It?”

• Complete questions 
23–26.

23. B

24. D

25. C

26. B

48–50
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48 Assessment 2

Writing and Research

!is is a rough dra" of a story. It has some mistakes. Read the story. !en answer the questions 
that#follow.

Can !ey Do It?

 Sunday, March 25. Everyone at Westfield Elementary School approached the 

date with fear and dread. The servers in the cafetearia prepared meals with worried 

looks and shaking hands. Teachers buzzed about it in the teachers’ room. Students 

whispered about the approaching date in hallways. The date was so terrif ying that 

some Westfield students break into tears at the mention of it. Others simply sat 

at their desks, stunned. Sunday, March 25, was the first day of Turn-Of f-the-

Television-and-Keep-It-Of f-for-the-Whole-Week Week. 

 Mr. Humphrey Blodgett had graduated from Westfield Elementary School 

before television was even invented. He promised to take the entire school to 

Wacky World Water Park. In order to win the trip everyone had to turn of f his or her 

television set for a week. Would either Westfield students and Westfield teachers 

be up to the challenge? 

 “Does that include basketball games? ” Mrs. Travis asked. Mrs. Travis was a 

huge sports fan. 

10 Tools For Instruction 
Use Context to Find Word 
Meaning

• Parent/Guardian: Read 
the instructions and guide 
the student through the 
activity. Use this with a 
text the student read in a 
previous lesson.

N/A 51–52

Tools for Instruction

i-Ready.com

©Curriculum Associates, LLC Copying is permitted for classroom use.

Vocabulary  I  Grades 4–5  I  Use Context to Find Word Meaning  I  Page 1 of 2

Use Context to Find Word Meaning
Using context to determine a word’s intended meaning is an essential reading strategy. Although students are 
often told to “use the context” to figure out the meaning of an unfamiliar word, they may need more specific 
guidance. To help students use context e!ectively, introduce specific types of context clues that they can look for 
in sentences and paragraphs.

Three Ways to Teach
Identify Sentence-Based Context Clues 20–30 minutes

Connect to Writing Explicitly teach students about the di!erent types of context clues that can be used to 
determine meanings for unknown words. Then have students develop their own sentences with clues that help 
classmates guess above-level missing words.

• Display the following chart. Name the first type of clue, and read aloud the example sentence. Help students 
figure out a meaning for the italicized word and identify the (highlighted) context clues in the sentence, 
which give a definition for the word. Then guide students to tell how they can recognize definition clues in 
other sentences. Record a simple explanation in the “What It Does” column.

• Repeat the process to introduce the remaining types of clues. Each time, note signal words that emphasize 
the clue, including is, or, and other, and but.

Type of Clue Example Sentence What It Does

Definition An asteroid is a rocky body that orbits  
the Sun.

Tells the meaning of the unfamiliar word 
explicitly

Appositive An animal that is a carnivore, or meat eater, 
may hunt for its food.

Tells the meaning of the unfamiliar word 
beside it, marked o! by commas or dashes

Examples The streets were filled with buses, taxis, 
and other vehicles.

Describes the unfamiliar word by naming 
types of it

Contrast Lush, green forests receive steady rains, 
but deserts are bare and arid.

Tells the meaning of an unfamiliar word by 
describing its opposite

• For independent practice, give each student two words likely to have known meanings, such as skyscraper, 
meal, author, and study.

• Tell students to write a sentence with their word, leaving a blank in its place. Challenge them to write  
a sentence with such strong context that listeners will easily guess the word. 

• As students read aloud their sentences (saying “blank” for the word), talk about the context clues that helped 
listeners figure out the missing word. Repeat the activity, challenging students to write a sentence that uses 
a di!erent type of context clue for their second word. 

Section 2 Table of Contents
Grade 5 Reading Activities in Section 2 (Cont.)
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Tools for Instruction

Use Context to Find Word Meaning
Using context to determine a word’s intended meaning is an essential reading strategy. Although students are 
often told to “use the context” to figure out the meaning of an unfamiliar word, they may need more specific 
guidance. To help students use context e!ectively, introduce specific types of context clues that they can look for 
in sentences and paragraphs.

Three Ways to Teach
Identify Sentence-Based Context Clues 20–30 minutes

Connect to Writing Explicitly teach students about the di!erent types of context clues that can be used to 
determine meanings for unknown words. Then have students develop their own sentences with clues that help 
classmates guess above-level missing words.

• Display the following chart. Name the first type of clue, and read aloud the example sentence. Help students 
figure out a meaning for the italicized word and identify the (highlighted) context clues in the sentence, 
which give a definition for the word. Then guide students to tell how they can recognize definition clues in 
other sentences. Record a simple explanation in the “What It Does” column.

• Repeat the process to introduce the remaining types of clues. Each time, note signal words that emphasize 
the clue, including is, or, and other, and but.

Type of Clue Example Sentence What It Does

Definition An asteroid is a rocky body that orbits  
the Sun.

Tells the meaning of the unfamiliar word 
explicitly

Appositive An animal that is a carnivore, or meat eater, 
may hunt for its food.

Tells the meaning of the unfamiliar word 
beside it, marked o! by commas or dashes

Examples The streets were filled with buses, taxis, 
and other vehicles.

Describes the unfamiliar word by naming 
types of it

Contrast Lush, green forests receive steady rains, 
but deserts are bare and arid.

Tells the meaning of an unfamiliar word by 
describing its opposite

• For independent practice, give each student two words likely to have known meanings, such as skyscraper, 
meal, author, and study.

• Tell students to write a sentence with their word, leaving a blank in its place. Challenge them to write  
a sentence with such strong context that listeners will easily guess the word. 

• As students read aloud their sentences (saying “blank” for the word), talk about the context clues that helped 
listeners figure out the missing word. Repeat the activity, challenging students to write a sentence that uses 
a di!erent type of context clue for their second word. 
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Tools for Instruction

i-Ready.com
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Vocabulary  I  Grades 4–5  I  Use Context to Find Word Meaning  I  Page 2 of 2

Identify Paragraph or Text-Based Context Clues 10–15 minutes

Explain that sometimes readers have to read the sentences before and after an unfamiliar word to determine its 
meaning. Choose a passage with a challenging, above-level word that is not defined in the same sentence but 
can be understood by rereading the paragraph. Display the paragraph with the word underlined, and model 
asking and answering questions such as these to determine the word’s meaning:

• What is this paragraph about?

• Do the sentences around the unfamiliar word describe it in a di!erent way, by giving a synonym or example 
or by showing a contrast? 

• Can I make an educated guess about what the word could mean? 

• If I replace the word with what I think it might mean, does the sentence make sense with the topic or purpose  
of the paragraph?

For independent practice, have partners choose another paragraph that includes one or two unfamiliar words. 
Have them use the questions above to search for context clues that will help them figure out the meaning of the 
unfamiliar words.

Use Multiple-Meaning Words to Highlight Context 10–15 minutes

• Explain to students that context clues can help readers clarify the intended meaning of a multiple-meaning 
word. Say, Although looking up a word in a dictionary can be helpful, it can sometimes be hard to know which 
meaning was used in the text when a word has several definitions.

• Display a list of multiple-meaning words. Then provide sentences using varied meanings for the words.

fan The fan cheered for her team. There was only a fan to keep us cool.

fry The fry swim downstream right after hatching. My dad will fry potatoes for dinner.

lap I held the plate in my lap. We ran one lap around the track.

strike Watch the hammer strike the nail. That pitch looks like a strike.

• Discuss how the context clues in each sentence clarify the intended meaning of the word. Provide independent 
practice by suggesting other multiple-meaning words and asking students to give oral sentences that make 
each of the word meanings clear. Then ask students to choose one word and draw each of its meanings.

Check for Understanding
If you observe... Then try...

di!culty using context to define an unfamiliar word confirming that students have su!cient background 
knowledge to understand the context. Ask students  
to briefly summarize the paragraph in their own words. 
Correct any misunderstandings, and proceed to model 
using the context to define the unfamiliar word.

errors in determining word meanings based on 
context

substituting students’ definitions for the unfamiliar 
word, and verifying whether the inserted meaning 
makes sense.  
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Reading ©Curriculum Associates, LLC

UNDERSTANDING LITERATURE 

If the story were told  
by a different character,  

which details might  
be different? 

11Reading ©Curriculum Associates, LLC

UNDERSTANDING LITERATURE 

How does a  
character change in  

the story?

First, the  
character _____.  

Then, the  
character _____.

5

©Curriculum Associates, LLC
Reading ©Curriculum Associates, LLC

KNOWLEDGE BUILDING

What does this  
part of  the text make  

you want to learn  
more about? 

The text makes me  
want to know _____. 

33©Curriculum Associates, LLC
Reading ©Curriculum Associates, LLC

KNOWLEDGE BUILDING

What does this text  
help you understand ? 

Now I know _____.

32

Reading ©Curriculum Associates, LLC

ACADEMIC TALK

Can you tell me more  
about _____? 

77Reading ©Curriculum Associates, LLC

ACADEMIC TALK

I’m curious about 
__________. 

70

Reading ©Curriculum Associates, LLC

UNDERSTANDING INFORMATIONAL TEXTS 

What is the main  
topic of this text?  

How do you know? 

16Reading ©Curriculum Associates, LLC

UNDERSTANDING LITERATURE 

How do the illustrations  
help you understand the  

characters, setting, or  
events in the story?

14

©Curriculum Associates, LLC
Reading ©Curriculum Associates, LLC

KNOWLEDGE BUILDING

What were you  
surprised to learn  

from the text? 

40©Curriculum Associates, LLC
Reading ©Curriculum Associates, LLC

KNOWLEDGE BUILDING

What do you already  
know about this topic?  

Where have you learned 
about this topic? 

I already  
know ________ 
from ________.

37

Reading Discourse Cards



© 2020 Curriculum Associates, LLC. All rights reserved. 54

Reading ©Curriculum Associates, LLC

TEXTOS LITERARIOS

Si la historia la contara  
un personaje diferente,  
¿qué detalles podrían  

ser distintos?

11Reading ©Curriculum Associates, LLC

TEXTOS LITERARIOS

¿Cómo cambia un 
personaje a lo largo  

de la historia?

Primero,  
el personaje _____.  

Luego,  
el personaje _____.

5
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ASIMILAR CONOCIMIENTOS

¿Sobre qué te anima  
a aprender más esta  

parte del texto?

El texto hace que  
quiera saber _____. 

33©Curriculum Associates, LLC
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ASIMILAR CONOCIMIENTOS

¿Qué te ayuda a  
entender este texto?

Ahora sé _____.

32

Reading ©Curriculum Associates, LLC

LENGUAJE ACADÉMICO

¿Puedes decirme algo  
más sobre _____? 

77Reading ©Curriculum Associates, LLC

LENGUAJE ACADÉMICO

Siento curiosidad por 
__________. 

70

Reading ©Curriculum Associates, LLC

TEXTOS INFORMATIVOS

¿Cuál es el tema 
principal de este texto?

¿Cómo lo sabes?

16Reading ©Curriculum Associates, LLC

TEXTOS LITERARIOS

¿Cómo te ayudan las  
ilustraciones a comprender  
los personajes, el escenario  

o los sucesos de  
la historia?

14

©Curriculum Associates, LLC
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ASIMILAR CONOCIMIENTOS

¿Qué aprendiste en  
el texto que te haya 

sorprendido?

40©Curriculum Associates, LLC
Reading ©Curriculum Associates, LLC

ASIMILAR CONOCIMIENTOS

¿Qué sabes ya sobre  
este tema?

¿Dónde has aprendido  
sobre este tema?

Ya sé ________ 
Lo aprendí ________.

37

Tarjetas de discusión
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Learning Progression

Grade 4 Grade 6

Students compare and 
contrast the point of  
view of two stories and 
identify whether the 
narrators are first- or 
third-person narrators.

Grade 6 builds in 
complexity by requiring 
students to be aware of 
the ways in which the 
author reveals the 
narrator’s point of view 
and how the narrator’s 
attitude develops and 
changes throughout  
a text.

Learning Progression

Grade 5
Building on Grade 4, 
students describe the way 
that point of view 
influences how events are 
described. This standard 
emphasizes that students 
need to understand the 
di!erent kinds of narrative 
point of view in a text and 
how the di!erent points 
of view a!ect how a story 
is told.

Lightning Song
Genre: Poem

The Letter from 
Sudbury Academy

by William Paigo
Genre: Realistic Fiction

Coyote and the Stars
by Tsonakwa

Genre: Legend

Lesson Text Selections

Modeled and 
Guided Instruction Guided Practice Independent Practice

Modeled and Guided Instruction

Read Genre: Poem

The Pima are a nation of Native Americans that lived in what would eventually 
become the state of Arizona in the United States. They produced many songs and 
chants, some of which describe natural events that commonly occur in the 
American Southwest.

When you reread the 
poem, underline any 
words and phrases that 
suggest what the speaker 
thinks and feels about the 
lightning.

Close Reader Habits

from The Path on the Rainbow

296 Lesson 17 Point of View ©Curriculum Associates, LLC Copying is not permitted.

 See the destructive lightning
  Going to kill the distant tree.
 It is going, my younger brother,
  To split the distant tree.

 5 Around the mountain I carry
  My poor younger brother:
 Carry him around the mountain
  And then stand before it.

 ! e lightning like reddish snakes
10  Tries to lash and shiver the trees.
 ! e lightning tries to strike them.
  But it fails and they still stand.

 ! rough the roaring darkness I run,
  Carrying my poor younger brother;
15 From the top of the sky the lightning
  Shoots, and strikes nearby.

L GHTN NG

SONG

Guided Practice

298 Lesson 17 Point of View ©Curriculum Associates, LLC Copying is not permitted.

Genre: Realistic FictionRead

1  ! e letter from Sudbury Academy was on the kitchen table, unopened, 
when Lanie got home from school. It was addressed to “Miss Alana 
Mercredi.” ! at was startling, because nobody ever called her “Miss Alana” 
anything—she was just Lanie.

2   Lanie studied the envelope. Metallic blue-and-gold lettering, paper so 
much brighter than the dingy, gray stu"  used at her school—this was an 
envelope from a place that knew its own worth, which is why Lanie’s father 
had made her apply. Sudbury Academy was a good school, a school with 
many Nehiyaw, or Cree, like her, but not just Cree—students from all over 
Canada would be there.

3   Lanie shivered. Sudbury wasn’t like the old schools her grandparents 
talked about, places built to keep First Nation children from their families. 
! e world was di" erent now. But, still, Sudbury was far away, hours from her 
family and friends.

4  Lanie suddenly thought of the large, # at rock she’d found long ago on a 
mossy forest # oor. She’d li$ ed it and, like a baby, expected to % nd treasure—a 
brilliant silver key, maybe. Instead, beetles and millipedes had # ooded out 
and wriggled away.

5  Wanting not to think about the letter for a while, Lanie walked to the next 
room, where her mother and father were watching television. “Mama,” she 
said. “Papa. How were your days?”

6  Lanie’s mother shrugged, not turning from the television, which is what 
she did when upset. Mama was worried the letter had good news.

7  But Lanie’s father rose, smiling, and hugged her grandly. 
“Lanie-bug,” he said. “! e letter came. You saw, eh? What did 
it say?”

8  Lanie wished the letter had never come. No matter what it 
said, someone in her family would be hurt. But she looked in 
her father’s proud eyes, smiled, and said, “I haven’t opened it 
yet, Papa. Let’s % nd out together.”

Lanie has a point of view 
about Sudbury Academy. 
But does the narrator? 
Reread the story. 
Underline any clues that 
suggest what the narrator 
thinks about the 
academy.

Close Reader Habits

The Letter from Sudbury Academy
by William Paigo

Independent Practice

302 Lesson 17 Point of View

Read Genre: Legend

1  When I was young, I did not realize the importance of the stories told 
to me by my family and tribe. ! e legends of heroes, hunters, animals, and 
spirits of my Abenaki people were exciting and entertaining. ! e dramatic 
way the stories were told amid forest shadows made them unforgettable. Even 
now, I can close my eyes and see the % re-lit faces of those storytellers and hear 
their voices. 

2  Now I understand more of what lives within the legends. Generations of 
people have been telling and listening to the same legends, linking our past 
to our present. ! ese stories that were born in the ancient longhouse and 
continued in isolated hunting camps are retold today at storytelling festivals 
around the United States and Canada.

3  Some of the legends explain how the world began, how the rabbit got his 
short tail, and why the turtle’s neck is so long. Some are funny; some are sad. 
Besides being entertaining, the legends have a message that is timeless.

WORDS TO KNOW
As you read, look 
inside, around, and 
beyond these words 
to figure out what 
they mean. 
• importance
• generations
• isolated

Coyote
from

and the Stars

The author of the following story, Gerard Tsonakwa, is a Native American 
storyteller who draws on the legends of his tribe, the Abenaki. The Abenaki 
are an Algonquian-speaking people of northeastern North America.

by Tsonakwa, Cobblestone
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LSSELA Focus

Lesson Objectives

Academic Talk

See Glossary of Terms, pp. TR2–TR9
• narrators
• point of view

• speakers
• influence

Describe how a narrator’s or speaker’s 
point of view influences how events are 
described. RL.5.6

Reading
• Identify the narrator’s or speaker’s 

point of view. RL.5.6

• Describe how a narrator’s or speaker’s 
point of view influences the description 
of events. RL.5.6

Writing 
• Draw evidence from literary texts to 

support analysis and reflection. W.5.9a

Speaking and Listening 
• Pose and respond to specific questions 

and contribute to discussions. SL.5.1c

• Review the key ideas expressed and 
draw conclusions. SL.5.1d

Language 
• Use context as a clue to the meaning  

of a word or phrase. L.5.4a

• Acquire and use academic and domain-
specific words and phrases. L.5.6

Additional Practice: RL.5.1, RL.5.2, 
RL.5.3, RL.5.4, RL.5.5
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Lesson Pacing Guide

Teacher-led Activities 

Tools for Instruction
• Interpret Narrator’s Point of View

Reteach

Ready Reading Prerequisite Lesson
• Grade 4 Lesson 18 Comparing Points of View

Small Group Differentiation
Teacher-Toolbox.com

Personalized Learning
i-Ready.com

Independent

i-Ready Close Reading Lessons
• Grade 4  Comparing Points of View
• Grade 5 Point of View in Literature

Day 1 Teacher-Toolbox.com  Interactive Tutorial  

Exploring Points of View in Literature—Level E
20 min (optional)

Introduction  pp. 294–295

• Read Point of View 10 min

• Think 10 min
Graphic Organizer: Three-Column Chart

• Talk 5 min
Quick Write (TRB) 5 min

Day 2 Modeled and Guided Instruction  pp. 296–297, 300

• Read Lightning Song 10 min

• Think 10 min
Graphic Organizer: Three-Column Chart

• Talk 5 min

• Write Short Response 10 min

Day 3 Guided Practice  pp. 298–299, 301

• Read The Letter from Sudbury Academy 10 min

• Think 10 min

• Talk 5 min

• Write Short Response 10 min

Day 4 Independent Practice  pp. 302–307

• Read Coyote and the Stars 15 min

• Think 10 min

• Write Short Response 10 min

Day 5 Independent Practice  pp. 302–307

• Review Answer Analysis (TRB) 10 min

• Review Response Analysis (TRB) 10 min

• Assign and Discuss Learning Target 10 min

Language Handbook 
Lesson 10 More Uses for Commas, pp. 456–457
20 min (optional)

Ready Writing Connection
During Ready Reading Days 1–5, use:
Lesson 4 Writing to Analyze Literature: Essay

• Think It Through
• Step 4 Organize Your Evidence 
• Step 5 Draft
See Ready Writing TRB, p. 90a  
for complete lesson plan.

Whole Class Instruction 30–45 minutes per day
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• Explain to students that in this lesson they will read 
di!erent types of literature and explore the narrator’s 
or speaker’s point of view in each text. 

• Review what students already know about point of 
view. For example, have them think about when an 
adult asks them to do chores. The adult’s point of 
view is that chores teach responsibility; the 
students’ point of view is that chores are boring 
and tedious. Each person looks at the same task 
di!erently, based on their own interests and 
experiences. 

• Guide students to recall that the narrator of a story 
or the speaker of a poem also has a point of view. 
Explain:

In Diary of a Wimpy Kid, Greg describes life 
through his eyes. He shares his point of view, or 
thoughts and feelings, about events and other 
characters. When we read this book, we should 
think about what causes Greg to describe people 
and events a certain way. What is it about his 
feelings, interests, or experiences that shapes 
his telling of events? 

• Focus students’ attention on the Learning Target. 
Read it aloud to set the purpose for the lesson. 

• Display the Academic Talk words and phrases. Tell 
students to listen for these terms and their meanings 
as you work through the lesson together. Use the 
Academic Talk Routine on pp. A48–A49.

English Language Learners

 Genre Focus 

Read
• Read aloud the Read section as students follow 

along. Restate to reinforce:
When you read literature, it’s helpful to identify 
the narrator’s or speaker’s point of view, or 
perspective. Knowing how a point of view 
influences writing will help you better 
understand the story or poem.

• Direct students’ attention to the comic strip. Have 
them study the details in the pictures and read the 
speech bubbles to identify each character’s point 
of view.

Get Started

English Language Learners
Develop Language

Concept Vocabulary Help students 
understand the di!erence between 
the first-person and third-person 
points of view. 

• Say: “On Friday, I called my friend 
Pat.” Explain that the pronouns I and 
my are clues to the first-person point 
of view. When a character in the story 
tells what happens, the story has a 
first-person narrator. 

• Then say: “On Friday, Mauricio called 
his friend Pat.” The person’s name 
and the pronoun his are clues to the 
third-person point of view. The 
narrator is telling about, but is not 
part of, the action.

 Genre Focus
Realistic Fiction

Explain that during Guided Practice, 
students will read a realistic fiction story. 
Unlike myths or legends, realistic fiction 
stories feature ordinary characters that 
mirror the types of people readers might 
encounter in real life. These characters 
speak and act in a familiar, relatable way, 
and the themes of realistic fiction stories 
usually reflect the types of challenges 
and lessons that everyday people face. 

Invite students to share examples of 
realistic fiction they’ve read, such as 
Lemonade Wars and Winners Take All. 
Have them share examples of the 
characters or events in these books that 
seem relatable to everyday life.  

294

Introduction

Point of View
Lesson 17

Learning Target

Read Point of view is how a person thinks or feels about 
something. Both narrators in stories and speakers in poems have 
points of view. The background and culture of an author can 
influence, or affect, that author’s point of view.

In the comic strip below, look for evidence of each character’s 
point of view.

Knowing that a narrator’s or speaker’s point of
view influences their descriptions will improve
your understanding of stories and poems.

I’m not used to all
this quiet, cousin.

Yeah, I bet it’s 
different 

than city living.

It’s a grouse. 
They aren’t 
in the city? 

They’re everywhere. 
Like foxes 

and muskrats.
 How are you 
not amazed? 
That’s so cool.

I’m just 
used to it. 
Our points 
of view are 
different.

Whoa! What’s 
that thing?

Of course not.

RL.5.6 Describe how a narrator’s or speaker’s point of view influences how events are 
described.

294
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Lesson 17Theme:  Native Voices

Academic Talk 
Use these words and phrases to talk about the text.

• narrator • speaker
• point of view • influence

Talk Share your chart with a partner. 

• Why do the cousins have different points of view about grouse?

• What evidence did you give for each cousin’s point of view? 

• Suppose each cousin narrated a story about meeting the grouse. 
How would the stories differ?

Think Consider what you’ve learned so far about point of view.  Use 
this chart to describe each character’s point of view about the grouse. 
Then provide evidence of the points of view based on what the 
characters say and do.

Character
Character’s Point of View 

About Grouse
Evidence of Character’s 

Point of View

City cousin

Country cousin

Thinks grouse are amazing.

Thinks grouse are ordinary.

•  “Whoa! What’s that 
thing?”

•  “How are you not 
amazed? That’s so cool.”

• “They’re everywhere.”

• “I’m just used to it.”

295

 Monitor Understanding
If… students struggle to understand point of view,

then… provide an example. Say: 

I would rather read a story about a real adventure than one 
about creatures from outer space, but my friend prefers 
science fiction.

• What is my point of view about stories? (Real adventures are 
more interesting to read than science fiction.)

• What is my friend’s point of view about stories? (Science fiction 
stories are better than real adventures.) 

Ask students to provide their own point-of-view examples about 
stories they like to read.

Think
• Have students read aloud the Think section. Explain 

that the chart will help them organize their thinking. 

• Have partners complete the chart. Remind 
students to use the details in the pictures and the 
speech bubbles to determine each character’s 
point of view about the grouse. 

• As students work, circulate and provide assistance 
as needed. 

• Ask volunteers to share what they wrote in 
their charts. 

• Make certain students understand that the city 
cousin is amazed because he has never seen a 
grouse. The country cousin thinks grouse are 
ordinary because she has seen them many times. 

Talk
• Read aloud the Talk prompts.

• Have partners discuss the evidence they wrote to 
support each character’s point of view. Encourage 
students to discuss how the cousins’ backgrounds 
influenced their di!erent points of view.

• Ask volunteers to share their ideas.

Quick Write Have students write a response 
to the following prompt: 

Think of something you enjoy doing but 
your sibling or friend does not. Describe 
the!activity and each of your feelings about 
it. Then explain why you feel di"erently. 
What causes each of you to have your 
point!of view? 

Ask students to share their responses.

 Monitor Understanding

• Invite students to share what they’ve learned so 
far. Encourage them to use the Academic Talk 
words and phrases in their explanations.

• Explain to students that when they read literature, 
they can analyze the narrator’s or the speaker’s 
point of view to better understand what they read.

In the next section, we’ll read a poem and explore 
the speaker’s point of view. We will also think 
about how background and culture can influence 
a poet’s point of view and word choices. 

Wrap Up
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Modeled and Guided Instruction
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Modeled and Guided Instruction

Read Genre: Poem

The Pima are a nation of Native Americans that lived in what would eventually 
become the state of Arizona in the United States. They produced many songs and 
chants, some of which describe natural events that commonly occur in the 
American Southwest.

When you reread the 
poem, underline any 
words and phrases that 
suggest what the speaker 
thinks and feels about the 
lightning.

Close Reader Habits

from The Path on the Rainbow

296

 See the destructive lightning
  Going to kill the distant tree.
 It is going, my younger brother,
  To split the distant tree.

 5 Around the mountain I carry
  My poor younger brother:
 Carry him around the mountain
  And then stand before it.

 ! e lightning like reddish snakes
10  Tries to lash and shiver the trees.
 ! e lightning tries to strike them.
  But it fails and they still stand.

 ! rough the roaring darkness I run,
  Carrying my poor younger brother;
15 From the top of the sky the lightning
  Shoots, and strikes nearby.

L GHTN NG

SONG

296

Today you will read a poem written by a member of 
the Pima (pee-mah) Native American nation. First, 
you’ll read to understand the poem. Then you’ll 
read to analyze the speaker’s point of view about 
the events.

Read
• Read aloud the title of the poem and call attention 

to the note above the title. As needed, help 
students locate Arizona on a United States map. 

• Have students read the poem independently. Tell 
them to place a check mark above any confusing 
words and phrases as they read. Remind students 
to look inside, around, and beyond each unknown 
word to help them figure out its meaning. Use the 
Word Learning Routine on pp. A50–A51.

• When students have finished reading, clarify the 
meanings of words and phrases they still find 
confusing. Then use the questions below to check 
understanding. Encourage students to identify 
details in the text that support their answers.

What is this poem mostly about? (a lightning storm)
Where does the poem take place? (near or on a 
mountain)
What is the speaker doing? (carrying his or her 
younger brother somewhere during a lightning 
storm)

English Language Learners

 Word Learning Strategy

Explore
• Read aloud the Explore question at the top  

of p. 297 to set the purpose for the second read. 
Tell students they will need to take a closer look  
at evidence in the poem to answer this question. 

• Have students read aloud the Close Reader Habit 
on p. 296.

TIP Remind students that a speaker’s point  
of view can often be determined by the 
descriptive language he or she uses. Have  
them look closely at the verbs and adjectives 
used to describe the lightning storm. 

Get Started

 Word Learning Strategy 
Use Context Clues

• Point out the phrase the destructive 
lightning in line 1. 

What do you think destructive 
means? What clues help you figure 
out its!meaning?

• Guide students to find the words “kill 
the distant tree” in line 2 and “split the 
distant tree” in line 4. Discuss the 
meanings of kill and split. Together, 
determine that destructive means 
“having the power to end or defeat.”

• Remind students that when they 
come to an unknown word or phrase, 
they can look at the surrounding 
words for a clue to the meaning. 
L.5.4a

English Language Learners
Build Meaning

Figurative Language Ask a volunteer to 
reread lines 9 and 10 of the poem. Call 
attention to the phrase like reddish snakes. 

• Explain that this phrase is a simile, a 
type of figurative language. Poets 
often use figurative language to help 
readers imagine something clearly.

• Review the characteristics of snakes, 
including their shape and behavior. 
Be sure to note the way snakes lash, 
as described in line 10. 

• Discuss why the poet used this simile. 
Guide students to understand that 
snakes are long and thin, and they 
dart quickly, just like a lightning bolt. 
People often fear both lightning and 
snakes because of their ability to 
strike quickly and do harm.  
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Point of View Lesson 17

Explore

297

 What is the speaker’s point of view about the lightning?

Think

1  In the chart below, describe the speaker’s point of view about the 
lightning. Then provide evidence from the poem of the speaker’s point 
of view.

Talk 

2  Take turns reading “Lightning Song” aloud. Does reading the poem 
aloud affect your understanding of it? Does the speaker express a 
point of view without stating it directly? Make changes to your chart, if 
necessary.

Write 

3  Short Response What is the speaker’s point of view about the 
lightning? How does it affect the way the speaker describes what the 
lightning does? Use details from the poem in your response. Use the 
space provided on page 300 to write your answer.

HINT One main 
event of the poem 
occurs when the 
lightning tries to 
strike the trees.

Speaker Speaker’s Point of View Evidence of Point of View

an older brother 
or sister

Imagine you could ask 
the speaker what he 
or she thinks of the 
lightning. What would 
the speaker tell you?

•  “the destructive lightning”

•  “Going to kill the distant tree”

•  “lightning like reddish snakes / 
Tries to lash and shiver the 
trees.”

•  “it fails and they still stand”

The lightning is scary and 
powerful, but not all-powerful.

• To answer the Explore question, 
I need to determine the speaker’s 
point of view about the lightning. 
To do this, I will go back to the 
poem and look closely at the 
speaker’s word choices that 
describe the lightning.

• In the first stanza, the speaker 
uses very strong language to 
describe the lightning. “See the 
destructive lightning / Going to 
kill the distant tree.” The tone of 
the words destructive and kill is 

very dark and threatening. It’s 
interesting that the speaker says 
the lightning is “[g]oing to 
kill”—that detail suggests that 
the speaker sees the lightning as 
something that has force and 
power. 

• I’ll write the details from the first 
two lines in my chart, but I’m not 
going to make up my mind about 
the speaker’s point of view just 
yet. I’ll keep reading to see if it 
changes at all. 

297

Think Aloud 

Think
• Read aloud the Think section. Explain to students 

that you will model how to find text evidence to fill 
in part of the chart. Use the Think Aloud below to 
guide your modeling.

• Revisit the Explore question. Guide students to 
determine that they need to look for more details, 
using the Close Reader Habit. 

• Encourage students to work with a partner to 
continue rereading the poem and complete the 
chart. Remind them that the Buddy Tip will help 
them find the speaker’s point of view. 

• Ask volunteers to share their completed charts.

• Guide students to see that they should consider  
the entire poem, and not just one part of it, to 
determine the speaker’s point of view. 

Talk
• Read aloud the Talk prompt. 

• Have partners respond to the prompt. Use the  
Talk Routine on pp. A52–A53.

• Circulate to check that students are reading the 
poem aloud and discussing whether the tone of 
the words used by the speaker indicate his or her 
point of view.

Write
• Ask a volunteer to read aloud the Write prompt. 

• Invite a few students to tell what the prompt is 
asking them to do.

• Make sure students understand that they need to 
answer both questions in the prompt, supporting 
their ideas with text evidence. 

• Have students turn to p. 300 to write their responses.

• Use Review Responses on p. 300 to assess 
students’ writing.

• Ask students to recall the Learning Target. Have them 
explain how considering the way a speaker’s point of 
view influences the way events are described 
improved their understanding of this poem.

Wrap Up
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Guided Practice

298

Genre: Realistic FictionRead

1  ! e letter from Sudbury Academy was on the kitchen table, unopened, 
when Lanie got home from school. It was addressed to “Miss Alana 
Mercredi.” ! at was startling, because nobody ever called her “Miss Alana” 
anything—she was just Lanie.

2   Lanie studied the envelope. Metallic blue-and-gold lettering, paper so 
much brighter than the dingy, gray stu"  used at her school—this was an 
envelope from a place that knew its own worth, which is why Lanie’s father 
had made her apply. Sudbury Academy was a good school, a school with 
many Nehiyaw, or Cree, like her, but not just Cree—students from all over 
Canada would be there.

3   Lanie shivered. Sudbury wasn’t like the old schools her grandparents 
talked about, places built to keep First Nation children from their families. 
! e world was di" erent now. But, still, Sudbury was far away, hours from her 
family and friends.

4  Lanie suddenly thought of the large, # at rock she’d found long ago on a 
mossy forest # oor. She’d li$ ed it and, like a baby, expected to % nd treasure—a 
brilliant silver key, maybe. Instead, beetles and millipedes had # ooded out 
and wriggled away.

5  Wanting not to think about the letter for a while, Lanie walked to the next 
room, where her mother and father were watching television. “Mama,” she 
said. “Papa. How were your days?”

6  Lanie’s mother shrugged, not turning from the television, which is what 
she did when upset. Mama was worried the letter had good news.

7  But Lanie’s father rose, smiling, and hugged her grandly. 
“Lanie-bug,” he said. “! e letter came. You saw, eh? What did 
it say?”

8  Lanie wished the letter had never come. No matter what it 
said, someone in her family would be hurt. But she looked in 
her father’s proud eyes, smiled, and said, “I haven’t opened it 
yet, Papa. Let’s % nd out together.”

Lanie has a point of view 
about Sudbury Academy. 
But does the narrator? 
Reread the story. 
Underline any clues that 
suggest what the narrator 
thinks about the 
academy.

Close Reader Habits

The Letter from Sudbury Academy
by William Paigo

298

Today you will read a realistic fiction story. First you 
will read to understand what the story is about. 
Then you will reread with a partner to analyze the 
narrator’s point of view.

Read
• Read aloud the title of the story. Ask if anyone 

knows what academy means. Establish that an 
academy is a school, often a private school.

• Have students predict what the story will be about 
based on the title.

• Read to Understand Have students read the 
story independently. Tell them to place a check 
mark above any confusing words and phrases as 
they read. Remind students to look inside, around, 
and beyond each unknown word or phrase to help 
them figure out its meaning. Use the Word 
Learning Routine on pp. A50–A51.

• When students have finished reading, clarify the 
meanings of words and phrases they still find 
confusing. Then use the questions below to check 
understanding. Encourage students to identify 
details in the text that support their answers. 

What does Lanie notice about the envelope 
addressed to her? (The lettering and paper are of 
high quality.)
How does Lanie feel about Sudbury Academy? 
(She has mixed feelings because it is a good school 
but far away from her family and friends.) 
Why is the letter important? (It will tell whether or 
not Lanie has been accepted at Sudbury Academy.)

English Language Learners 

 Word Learning Strategy

• Read to Analyze Read aloud the Close Reader 
Habit on p. 298 to set the purpose for the second 
read. Then have students reread the story with a 
partner and discuss any questions they might have. 

TIP If students struggle to make inferences 
about the narrator’s point of view, have them 
think about the school described in the 
opposite way. The non-example can help to 
clarify the narrator’s word choices. 

Get Started

 Word Learning Strategy 
Use Context Clues

• Reread the first two sentences in 
paragraph 2, and point out the 
word worth.

What does the word worth mean as 
it is used in this sentence? (value) 
What words in the sentence help 
you figure out its meaning? 

• Remind students that some context 
clues are antonyms. In this case, the 
bright paper from Sudbury Academy 
was contrasted with the dingy, gray 
paper used at Lanie’s school, to 
emphasize the idea that the school 
knew its own worth. 

• Have students practice using the word 
in other sentences to demonstrate 
understanding.  
L.5.4a

English Language Learners
Build Meaning

Background Knowledge Guide 
students to understand that the 
setting for “The Letter from Sudbury 
Academy” is Canada, and the main 
character, Lanie, is descended from  
the Cree people.

• Write the phrase First Nation on the 
board. Explain that First Nation 
people were the indigenous people 
of the Americas. Indigenous people 
are native to an area, which means 
they were the first to live there. In 
North America, the Cree people were 
one of the largest groups of Native 
Canadians, or Native Americans. 
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Think Use what you learned from reading the story to answer the following 
questions.

1  This question has two parts. Answer Part A. Then answer Part B. 

Part A
How does the narrator’s point of view infl uence how the events are 
described? 

A  By including only Lanie’s actions, words, and thoughts, the 
narrator can’t reveal how her parents feel.

B  By giving the detail about the rock with bugs under it, the 
narrator shows Lanie doesn’t want to face her parents.

C  By showing Lanie’s thoughts about the letter, the narrator 
reveals that she is worried about each parent’s feelings.

D  By focusing on the letter from the school, the narrator shows 
how much Lanie hopes she will be accepted there.

Part B
Which detail from the passage supports the answer in Part A?

A  “. . . from a place that knew its own worth. . . .” (paragraph 2)

B  “But, still, Sudbury was far away, . . .” (paragraph 3)

C  “. . . places built to keep First Nation children from their families.” 
(paragraph 3)

D  “. . . someone in her family would be hurt.” (paragraph 8)

Talk 

2  Reread paragraphs 2 and 3. What is the narrator’s point of view about 
Sudbury Academy? Use the chart on page 301 to write your ideas and 
evidence.

Write 

3  Short Response What inference can you make about the narrator’s 
point of view toward Sudbury Academy? Use the details from your chart 
to support your response. Use the space provided on page 301 to write 
your answer.

HINT Look at the 
words and phrases 
the narrator uses to 
describe both the 
letter and the 
academy.

This story has a 
third-person narrator, 
or someone standing 
outside the story. 
Look for clues that 
show the narrator’s 
thoughts and feelings.

299

 Monitor Understanding
If… students have di"culty 
answering item 2, 

then… help them understand 
what a neutral tone would sound 
like. Say:

Lanie studied the envelope. It 
had metallic blue-and-gold 
lettering. As she held it, she 
shivered.

Discuss with students which details 
are missing from the “just the facts” 
version. Guide them to understand 
that the narrator provided the 
additional details to let readers 
know how prestigious the school 
is, and why the decision is so 
important to Lanie. 

Think
• Have students work with a partner to complete 

item 1. 

TIP Remind students that a character’s point 
of view may not be the same as the point of 
view of an outside narrator. 

Answer Analysis
When students have finished, discuss correct and 
incorrect responses.

1  Part A 
The correct choice is C. The narrator knows 
Lanie’s thoughts as well as her words and actions. 

• A is incorrect because the narrator does show 
how Lanie’s parents feel. B is incorrect because 
the details about the bugs don’t explain the 
influence of the narrator’s point of view.  
D is incorrect because Lanie is uncertain about 
going to the academy. 

 Part B  
The correct choice is D. It shows Lanie is 
worried about hurting one of her parents. 

• A and B are incorrect because they only give 
information about the school, not Lanie’s 
thoughts about her parents’ feelings.  
C is incorrect because it is about the older 
schools of her grandparents’ time.

DOK 3

 Integrating Standards

Talk
• Have partners discuss the prompt. Emphasize that 

students should support their ideas with text details.

• Circulate to clarify misunderstandings. 

 Monitor Understanding

Write
• See p. 301 for instructional guidance. 

• Ask students to recall the Learning Target. Have 
them explain how the narrator’s point of view 
influenced the description of the events in the story.

Wrap UpWrap Up

 Integrating Standards
Use the following questions to further 
students’ understanding of the story.

• What is the meaning of apply as it 
is used in paragraph 2? (Lanie’s 
father made her apply to Sudbury 
Academy. Lanie is going to find out 
whether she was accepted. Apply 
means “to ask to go to the school.”) 
DOK 2 RL.5.4 

• How does paragraph 4 connect to 
the events in the story? (Lanie 
thought the rock hid treasure, but to 
her surprise, bugs crawled out when 
she lifted it. Similarly, the school 
seems to be a “treasure” of 
opportunity, but she worries the 
school won’t be all she expects.)  
DOK 3 RL.5.3
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Modeled and Guided Instruction

Check Your Writing
 Did you read the prompt carefully?

 Did you put the prompt in your own words?

 Did you use the best evidence from the text to support your ideas? 

 Are your ideas clearly organized? 

 Did you write in clear and complete sentences? 

 Did you check your spelling and punctuation?

Don’t forget to 
check your writing.

300

3  Short Response What is the speaker’s point of view about the 
lightning? How does it affect the way the speaker describes what 
the lightning does? Use details from the poem in your response.

 

 

 

 

 

 

 

 

 

 

Write Use the space below to write your answer to the question on page 297.

HINT One main 
event of the poem 
occurs when the 
lightning tries to 
strike the trees.

L GHTN NG

SONG
Sample response: The speaker’s point of view about the lightning is that it is powerful 

and possibly frightening. He says that the lightning is “destructive” and wants to “kill 

the distant tree.” The speaker describes the lightning as acting like “reddish snakes” 

lashing the trees, which seems like a scary way to describe what the lightning is doing at 

that moment. Even though the lightning fails to destroy any trees, it “shoots, and 

strikes nearby,” suggesting the speaker feels the lightning is still dangerous.
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Write
• Remember to use the Response-Writing Routine 

on pp. A54-A55.

Review Responses
After students complete the writing activity, help 
them evaluate their responses. 

3  Responses may vary but should show an 
understanding that the speaker finds the 
lightning to be incredibly powerful. See the 
sample response on the student book page. 
DOK 3 

Scaffolding Support for Reluctant Writers
If students are having a di"cult time getting started, use the 
strategies below. Work individually with struggling students, 
or have students work with partners.

• Circle the verbs in the prompt that tell you what to do, such 
as describe, explain, or compare.

• Underline words and phrases in the prompt that show what 
information you need to provide in your response, such as 
causes, reasons, or character traits.

• Talk about the details from the text that you will include in 
your response.

• Explain aloud how you will respond to the prompt.
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2  Use the chart below to organize your ideas and evidence. 

Write Use the space below to write your answer to the question on page 299. 

3  Short Response What inference can you make about the narrator’s point of view toward 
Sudbury Academy? Use the details from your chart to support your response.

 

 

 

 

 

 

 

 

 

The Letter from Sudbury Academy

Narrator
Narrator’s 

Point of View
Evidence of Narrator’s 

Point of View

Sample response: The narrator describes Sudbury Academy positively. The paper’s 

envelope is “brighter than the dingy, gray stuff” used at Lanie’s school. This 

comparison suggests that Lanie’s current school is not as good as Sudbury Academy. 

The narrator also says that the envelope is “from a place that knew its own worth,” 

indicating that the academy is a worthwhile place to go. The narrator thinks the 

academy is a good one.

Teacher Notes
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Talk

2  Students should use the chart to organize their 
thoughts and evidence. 

Write
• Ask a volunteer to read aloud the Write prompt.

• Invite students to tell what the prompt is asking 
them to do. Make sure they understand that they 
need to make an inference about the narrator’s 
point of view.

• Remember to use the Response-Writing Routine 
on pp. A54–A55.

Review Responses
After students complete the writing activity, help 
them evaluate their responses. 

3  Responses may vary but should demonstrate  
that the positive descriptions of Sudbury 
Academy suggest that the narrator has a 
favorable point of view about the academy. See 
the sample response on the student book page. 
DOK 3 
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Read Genre: Legend

1  When I was young, I did not realize the importance of the stories told 
to me by my family and tribe. ! e legends of heroes, hunters, animals, and 
spirits of my Abenaki people were exciting and entertaining. ! e dramatic 
way the stories were told amid forest shadows made them unforgettable. Even 
now, I can close my eyes and see the % re-lit faces of those storytellers and hear 
their voices. 

2  Now I understand more of what lives within the legends. Generations of 
people have been telling and listening to the same legends, linking our past 
to our present. ! ese stories that were born in the ancient longhouse and 
continued in isolated hunting camps are retold today at storytelling festivals 
around the United States and Canada.

3  Some of the legends explain how the world began, how the rabbit got his 
short tail, and why the turtle’s neck is so long. Some are funny; some are sad. 
Besides being entertaining, the legends have a message that is timeless.

WORDS TO KNOW
As you read, look 
inside, around, and 
beyond these words 
to figure out what 
they mean. 
• importance
• generations
• isolated

Coyote
from

and the Stars

The author of the following story, Gerard Tsonakwa, is a Native American 
storyteller who draws on the legends of his tribe, the Abenaki. The Abenaki 
are an Algonquian-speaking people of northeastern North America.

by Tsonakwa, Cobblestone

Today you are going to read a legend and use 
what!you have learned about a narrator’s point of 
view to explain how it influences the descriptions 
in the text.

• Ask volunteers to explain how a narrator’s point 
of view can influence the telling of events, and 
how understanding this can help readers better 
understand literature. Encourage students to 
use the Academic Talk words and phrases in 
their responses. 

English Language Learners

Read
You are going to read the legend independently 
and use what you have learned to think and write 
about the text. As you read, remember to look 
closely at the descriptions in the text to identify 
the narrator’s point of view.

• Read aloud the title of the legend and then 
encourage students to preview the text, paying 
close attention to the illustrations. 

• Call attention to the Words to Know in the upper 
left of p. 302. 

• If students need support in reading the legend, 
you may wish to use the Monitor Understanding 
suggestions.

• When students have finished, have them complete 
the Think and Write sections.

 Monitor Understanding

Get Started

302

English Language Learners
Build Meaning

Preview Illustrations Have students work in pairs to preview 
the illustrations in the text. Direct them to label as many 
elements in each picture as they are able. 

• When students have finished, invite them to share their 
labels. Provide vocabulary as needed to support the 
discussion. Then challenge students to summarize what is 
happening in each picture.

• Tell students that as they read, they should look for the 
words in the text that match the words they used to label 
each illustration. 
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4  Now I will tell you a story told to my father when he was young, then told 
to me when I was a child at my father’s knee. I speak his words and voice so 
that he lives while the story is told. It is a story of Coyote and of stars. Perhaps 
you have heard coyotes crying pitifully in the night. I will tell you why that is 
and why the stars are scattered in a great mess all across the sky!

5  On the second morning of creation time, the Great Father set about the 
great task of % lling the nighttime sky with beauty. He took a bag and went 
out on the muskeg [swamp], and there he picked the little # owers we call 
Morning Stars. He % lled the bag with the star # owers, and then he cut a long 
stick so that he could put the # owers on the end of the stick and place them in 
the sky just so, in a % ne pattern, like beadwork. ! en he found the highest hill 
in the land, so that from that high place he could set the little # owers in the 
sky, just so. But when he had climbed the mountain, it was still light, so the 
Great Father decided to take a nap.

©Curriculum Associates, LLC Copying is not permitted.
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 Monitor Understanding
If… students struggle to read and understand the selection,

then… use these sca!olding suggestions:

Question the Text Preview the text by 
asking the following questions:

• Based on the title and illustrations, what 
do you predict the story will be!about?

• What questions do you have about 
the!text?

Vocabulary Support Define words that 
may interfere with comprehension, such 
as generations, longhouse, and pitifully.

Read Aloud Read aloud the text with 
students. You could also have students 
chorally read the text in a small group. 

Check Understanding Use the 
questions below to check understanding. 
Encourage students to cite details in the 
text that support their answers.

• Who is Tsonakwa? (the storyteller, a native 
American of the Abenaki people)

• Why did Coyote grab the bag? (He thought 
it was filled with food.)

• What does the legend explain? (why the 
stars are scattered randomly across the sky)
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6  So he laid the bag down in the shade of a tree. And while he was sleeping, 
Coyote came along. Coyote is like all dogs—he’s always thinking of food. He saw 
the Creator sleeping, and right nearby a great bag % lled with something. Coyote 
said to himself, “I bet there’s food in that bag. I’m going to look inside and see.” So 
Coyote grabbed the bag and ran o" . But as he ran, he tripped and fell, and the bag 
ripped open and the stars spilled out and # ashed across the sky, every which-way. 
! en the Great Creator woke up from his nap, and the % rst thing he saw were his 
stars # ashing all across the sky. And he looked down, and he saw Coyote standing 
there with the bag in his teeth, ripped open. And the Great Father said to Coyote, 
“Look what you’ve done! I wished to put those stars in the sky in a % ne pattern, like 
beads, and look at the mess you’ve made!”

7  Poor Coyote. He looked up and tears % lled his eyes as shame % lled his heart 
to see what he had done to the night sky. And Coyote began to howl. ! is is why 
today the stars are scattered all across the sky every which-way, and this is why 
coyotes, when they see the night sky and the mess their great-grandfather made, 
% ll up with shame and howl.
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 Theme Connection 
• Remind students that the theme of this lesson is 

Native Voices. 

• Display a three-column chart. Label each column with the 
passage titles: “Lightning Song,” “The Letter from Sudbury 
Academy,” and “Coyote and the Stars.”

• Have students recall the narrator or speaker’s point of view in 
each passage. For “Lightning Song” and “Coyote and the 
Stars,” discuss how the Native American narrator’s 
background influenced the way the events were described. 
Guide them to understand that Native Americans have a 
great respect for nature. 

After students have read the legend, use these 
questions to discuss the legend with them.

• How does the author’s culture or background 
a!ect his perspective about the way the story 
links the past to the present? 

 (The author has been hearing these stories since 
childhood. He says they are a way to “[link] our past 
to our present.” He tells readers that the stories teach 
the modern Abenakis lessons that were important in 
the past and are important today.)  
DOK 2 RL.5.6 

• What is the theme of the legend about Coyote? 

 (The theme is “One should think about the 
consequences of actions before making a choice.” 
The legend illustrates that some mistakes are too big 
to fix and can have lasting e!ects.)  
DOK 3 RL.5.2 

• What does the reader learn about the Abenaki 
culture from the legend? Support your response 
with specific details from the text. 

 (The reader learns that the Abenaki people value 
storytelling as a way to preserve their past. The 
author writes, “Generations of people have been 
telling and listening to the same legends . . .” The 
Abenaki told stories to explain the world as they 
observed it. They still tell stories “at storytelling 
festivals around the United States and Canada.”) 
DOK 3 RL.5.1

• Paragraphs 1–4 and 5–7 have di!erent 
purposes. How does the structure of the story 
help you better understand what the author is 
telling you? 

 (Paragraphs 1–4 give the author’s background. They 
tell about Abenaki storytelling and legends, as well 
as why these stories are important to the author. 
Paragraphs 5–7 tell the story of one particular 
legend, that of Coyote and the Stars. The first part of 
the story gives meaning to the second part by 
providing background.) 
DOK 3 RL.5.5

  Theme Connection 

Integrating Standards
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Think Use what you learned from reading the legend to answer the 
following questions.

1  This question has two parts. First, answer Part A. Then answer Part B. 

Part A
How does the narrator’s point of view infl uence how events are 
described in paragraph 6?

A By including the Great Father’s reaction to Coyote’s actions, the 
narrator shows how cruel the Great Father is.

B By focusing on why Coyote took the bag, the narrator shows 
that Coyote is greedy but not evil.

C By including a description of the Great Father’s nap, it shows 
how little the Great Father cares about his work.

D By focusing on how clumsy Coyote is, the narrator provides 
information on how Coyote got that way.

Part B
Which sentence from paragraph 6 supports the answer in Part A?

A “And while he was sleeping, Coyote came along.”

B “Coyote is like all dogs—he’s always thinking of food.”

C “But as he ran, he tripped and fell, and the bag ripped open 
and the stars spilled out and flashed across the sky, every 
which-way.”

D “’I wished to put those stars in the sky in a fine pattern, like 
beads, and look at the mess you’ve made!’”

2  What does the word pattern mean as it is used in paragraphs 5 and 6 of 
the story?   

A   a model or good example

B   an obvious personality trait

C   a flight path for an airplane

D a decorative or artistic design

305

 Monitor Understanding
If… students struggle to complete the items,

then… you may wish to use the following suggestions: 

Read Aloud Activities 
• As you read, have students note any unfamiliar words or 

phrases. Clarify any misunderstandings. 

• Discuss each item with students to make certain they 
understand the expectation. 

Reread the Text 
• Have students complete a chart as they reread. 

• Have partners summarize the text.

Think
• Use the Monitor Understanding suggestions  

to support students in completing items 1–4.

 Monitor Understanding

Answer Analysis
When students have finished, discuss correct and 
incorrect responses. 

1  Part A  
The correct choice is B. The author presents 
Coyote as being greedy, not evil. 

• A is incorrect. The Great Father gets angry at 
Coyote but is not cruel to him.

• C is incorrect. Although the Great Father 
rests and leaves the bag unguarded, this does 
not mean that he is uncaring about the work 
he does.

• D is incorrect. The author shows Coyote being 
clumsy but does not explain why Coyote is 
clumsy. 

 Part B 
The correct choice is B. By saying that Coyote 
“is like all dogs—he’s always thinking of food,” 
the author shows that Coyote is simply greedy, 
not necessarily evil. 

• A, C, and D are details in the story, but they are 
not related to Coyote’s greed.

 DOK 3 RL.5.6

2  The correct choice is D. The Great Father 
wanted to create “a fine pattern, like beadwork,” 
suggesting the stars would be arranged 
artistically in a design. 

• A, B, and C are definitions of pattern but not as 
the word is used in the text. 

 DOK 2 RL.5.4, L.5.4a
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3  This question has two parts. First, answer Part A. Then answer Part B. 

Part A
How was the author’s point of view infl uenced by events from his 
childhood? 

A  Those events made him fearful of being in the forest at night. 

B  Those events caused him to dislike the traditions of his culture.

C  Those events taught him how to build longhouses and hunting 
camps. 

D  Those events led him to respect how long his culture has been 
around.

Part B 
Which detail from the passage best supports the answer to Part A?

A “The dramatic way the stories were told amid forest shadows 
made them unforgettable.” (paragraph 1)

B   “Even now, I can close my eyes and see the fire-lit faces of those 
storytellers and hear their voices.” (paragraph 1)

C   “Generations of people have been telling and listening to the 
same legends, linking our past to our present.” (paragraph 2)

D   “I will tell you why that is and why the stars are scattered in a 
great mess all across the sky!” (paragraph 4)

4  How might the story be different if it were told from Coyote’s point
of view?

A It would explain that Coyote and the Great Father are enemies. 

B It would give a different reason why the stars look as they do.

C It would show that Coyote is a clever and sneaky trickster.

D It would tell why Coyote feels shame for scattering the stars.

©Curriculum Associates, LLC Copying is not permitted
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 Monitor Understanding
If… students don’t understand the writing task,    

then… read aloud the writing prompt. Use the following 
questions to help students get started. 

• What is the prompt asking you to write about? 

• Do you need to reread the text to find more 
information? 

• How will you identify the information you need 
to!include? 

• Have partners talk about how they will organize their 
responses.

• Provide a graphic organizer to assist students, if needed.

3  Part A 
The correct choice is D. The narrator states, 
“Generations of people have been telling and 
listening to the same legends, linking our past to 
our present.” He wants to carry on that tradition.

• A is incorrect. Although some readers might 
find being in a forest at night scary, there is no 
evidence the author feels this way.

• B is incorrect. The stories did not lead the 
author to dislike his cultural traditions—in fact, 
they led to just the opposite.

• C is incorrect. The author only refers to 
longhouses and hunting camps. He does not 
say he learned how to build them.

 Part B 
The correct choice is C. It supports the idea 
that the narrator respects how long his culture 
has been around.

• A and B describe the setting in which the 
stories were told.

• D presents no evidence of how the author feels 
about his culture.

 DOK 3 RL.5.6

4  The correct choice is D. Coyote would likely 
explain why he felt shame for his actions if the 
story were told from his point of view.

• A is incorrect. There is no evidence in the 
original story to support this version of the 
retelling.

• B is incorrect. The question asks about how a 
retelling of the story would be di!erent from 
Coyote’s point of view, so it would still have to 
be about Coyote’s responsibility in the events. 

• C is incorrect. In this story, Coyote is described 
as “clumsy” but not terribly clever or sneaky.

 DOK 3 RL.5.6
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 Learning Target
In this lesson, you explored how the point of view of narrators 
or speakers can influence how they describe events. Explain 
how knowing this will help you better understand any stories or 
poems you read.

Write

5  Short Response The narrator feels sympathy toward Coyote. Support 
this conclusion with details from the text. 
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Sample Response: The narrator feels sympathy toward Coyote. 

When the narrator says that Coyote, like all dogs, is “always 

thinking of food,” he suggests that Coyote, while greedy, cannot 

help his actions. When the narrator says “Poor Coyote” and 

describes Coyote’s tear-filled shame about what he did to the night 

sky, the narrator wants the reader to feel sympathy toward Coyote. 

Responses may vary, but students should identify that describing how 

a narrator’s or speaker’s point of view affects their description of events 

gives them a deeper understanding of what the story or poem is about.

©Curriculum Associates, LLC Copying is not permitted
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Points Focus Evidence Organization

2 My answer does 
exactly what the 
prompt asked me 
to do.

My answer is 
supported with 
plenty of details 
from the text.

My ideas are clear 
and in a logical 
order.

1 Some of my 
answer does not 
relate to the 
prompt.

My answer is 
missing some 
important details 
from the text.

Some of my ideas 
are unclear and 
out of order.

0 My answer does 
not make sense.

My answer does 
not have any details 
from the text.

My ideas are 
unclear and not in 
any order.

5  2-Point Writing Rubric

Write
• Tell students that using what they read, they will plan 

and compose a short response to the writing prompt.

 Monitor Understanding

Review Responses
After students have completed each part of the 
writing activity, help them evaluate their responses. 

5  Display or pass out copies of the reproducible 
2-Point Writing Rubric on p. TR10. Have 
students use the rubric to individually assess 
their writing and revise as needed.

 When students have finished their revisions, 
evaluate their responses. Answers will vary but 
should show how the narrator’s point of view 
influences the descriptions of Coyote. See the 
sample response on the student page. 
DOK 3 RL.5.6, W.5.9a

Learning Target
• Have each student respond in writing to the 

Learning Target prompt.

• When students have finished, have them share 
their responses. This may be done with a partner, 
in small groups, or as a whole class.

Wrap Up
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LEAP Practice

Today you are going to read two passages. The first 
passage is a poem and the second is a historical 
fiction story. You will use what you have learned in 
this unit to understand what you are reading. 

• Ask students to recall what they have learned, 
such as understanding figurative language, 
recognizing the structure of poems, and 
identifying how the point of view influences the 
description of events.

• Encourage students to use the Academic Talk 
words and phrases from the unit’s lessons in 
their responses. 

Read
You are going to read the passages independently 
and use what you have learned to think and write 
about the text. 

• Ask a student to read aloud the titles of the 
passages. Make certain that students understand 
they are to read both selections.

• Encourage students to preview each passage, 
paying close attention to the illustrations and text 
structure. 

• Remind students to look inside, around, and 
beyond when they encounter unfamiliar words. 
Use the Word Learning Routine on pp. A50–A51.

• When students have finished, have them  
complete the Think and Write sections.

Get Started

©Curriculum Associates, LLC Copying is not permitted

Read

308

Interim Assessment

Genre: Poem

Read the poem. ! en answer the questions that follow.

1 “Will you walk into my parlor?” said the spider to the ! y;
“ ’Tis the prettiest little parlor that ever you did spy.
" e way into my parlor is up a winding stair,
And I have many pretty things to show when you are there.”
“O no, no,” said the little ! y, “To ask me is in vain,
For who goes up your winding stair can ne’er come down again.”

2 “I’m sure you must be weary, dear, with soaring up so high;
Will you rest upon my little bed?” said the spider to the ! y.
“" ere are pretty curtains drawn around, the sheets are # ne and thin,
And if you like to rest awhile, I’ll snugly tuck you in.”
“O no, no,” said the little ! y, “for I’ve o$ en heard it said,
" ey never, never wake again, who sleep upon your bed.”

3 Said the cunning spider to the ! y, “Dear friend, what shall I do,
To prove the warm a% ection I’ve always felt for you?
I have within my pantry good store of all that’s nice;
I’m sure you’re very welcome; will you please to take a slice?”
“O no, no,” said the little ! y, “kind sir, that cannot be;
I’ve heard what’s in your pantry, and I do not wish to see.”

4 “Sweet creature!” said the spider, “you’re witty and you’re wise,
How handsome are your gauzy wings, how brilliant are your eyes!
I have a little looking-glass upon my parlor shelf,
If you’ll step in one moment dear, you shall behold yourself.”
“I thank you, gentle sir,” she said, “for what you’re pleased to say,
And bidding you good-morning now, I’ll call another day.”

A Fable
by Mary Howitt

TheSpider and the Fly

308
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5 " e spider turned him round about, and went into his den,
For well he knew the silly ! y would soon be back again:
So he wove a subtle web, in a little corner sly,
And set his table ready to dine upon the ! y.
" en he came out to his door again, and merrily did sing,
“Come hither, hither, pretty ! y, with the pearl and silver wing:
Your robes are green and purple; there’s a crest upon your head;
Your eyes are like the diamond bright, but mine are dull as lead.”

6 Alas, alas! how very soon this silly little ! y,
Hearing his wily ! attering words, came slowly ! itting by. 
With buzzing wings she hung alo$ , then near and nearer drew,
" inking only of her crested head—poor foolish thing! At last,
Up jumped the cunning spider, and # ercely held her fast.
He dragged her up his winding stair, into his dismal den,
Within his little parlor; but she ne’er came out again!

7 And now, dear little children, who may this story read,
To idle, silly, ! attering words, I pray you ne’er give heed;
Unto an evil counselor close heart, and ear, and eye,
And take a lesson from this tale of the Spider and the Fly.

309
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Think

1  Read the spider’s comment from stanza 5.

Your eyes are like the diamond bright, but mine are dull as lead.

Which sentences below best describe the meaning of the two metaphors in this line 
from the poem? Choose two answers, one for each metaphor.

A The fly’s eyes are hard and square.

B The fly looks smart and clever.

C The fly’s eyes are glittery and shiny.

D The spider’s eyes are dark and lifeless.

E The spider looks foolish and boring.

F The spider’s eyes are heavy and round.

2  Part A
How does the spider’s point of view infl uence how he describes his “home” to the fl y in the 
fi rst three stanzas?

A He sees the fly could use some food and rest and tells her what he can offer.

B He wants to make his home sound as appealing as possible to attract the fly.

C He doesn’t get many visitors, so he makes his place sound better than it really is.

D He can’t help boasting about his home to the fly because he’s really proud of it.

Part B
Which two lines from the poem best support the answer to Part A?

A “‘There are pretty curtains drawn around, the sheets are fine and thin’”

B “‘. . . what shall I do/To prove the warm affection I’ve always felt for you?’”

C “‘I’m sure you must be weary, dear, with soaring up so high’”

D “‘I have within my pantry good store of all that’s nice’”

E “‘If you’ll step in one moment dear, you shall behold yourself.’”
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Answer Analysis
When students have completed the Interim 
Assessment, discuss correct and incorrect responses.

1  The correct choices are C and D. In an e!ort to 
flatter the fly, the spider uses the non-literal 
meaning of the words. The figurative language 
contrasts her glittery, animated eyes with his 
dull, lifeless ones.

• A is incorrect. The spider does not intend to 
suggest that the fly’s eyes literally have a 
diamond-like appearance.

• B is a di!erent form of flattery, but the spider 
does not treat the fly as if he believes she is 
actually smart.

• E and F are not supported by evidence in the 
poem and do not reflect the spider’s motives 
for making that remark.

DOK 3 RL.5.4, L5.5a

2  Part A
 The correct choice is B. In the first stanza of 

the poem, the spider invites the fly to the 
“prettiest little parlor.” In the second stanza, the 
spider describes his comfortable bed, and in the 
third stanza, the spider describes a pantry full of 
“all that’s nice.” The spider wants to draw the fly 
into the spider’s “home,” or web.

• A supports an incorrect inference that the 
spider has real concern for the fly.

• C is not supported by the plot of the poem and 
does not support the real reason the spider is 
making his home sound appealing, which is to 
catch the fly to eat.

• D does not support the real reason the spider is 
making his home sound appealing, which is to 
catch the fly to eat.

 Part B
 The correct choices are A and D. His pretty 

curtains, fine sheets, and a well-stocked pantry are 
details the spider describes to make his home 
seem inviting.

• B and C illustrate the spider’s e!orts to deceive 
the fly. His comments, however, are meant to 
suggest that he cares about her personal welfare, 
not that his home is a welcoming place.

• E is incorrect because it is part of the spider’s 
attempt to flatter the fly. He claims to admire her 
appearance and suggests she come in to see 
herself in the mirror.

DOK 2 RL.5.6
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3  Underline two lines in this stanza that reflect the spider’s point of view that the fly is easily 
fooled prey.

The spider turned him round about, and went into his den,
For well he knew the silly fl y would soon be back again:
So he wove a subtle web, in a little corner sly,
And set his table ready to dine upon the fl y.
Then he came out to his door again, and merrily did sing,
“Come hither, hither, pretty fl y, with the pearl and silver wing:
Your robes are green and purple; there’s a crest upon your head;
Your eyes are like the diamond bright, but mine are dull as lead.”

4  Part A
What is the meaning of the word dismal as it is used in the sixth stanza of the poem?

A strange and puzzling

B dark and cheerless

C dull and boring

D snug and comfortable 

Part B
Which statement best describes the connotation suggested by the use of the word dismal?

A a negative, nervous feeling 

B a positive feeling of confidence

C a negative, gloomy feeling

D a positive, mysterious feeling

5  How does the last stanza of the poem connect to what happens in the stanzas that 
come before it? Choose two answers.

A It explains to the reader the lesson to be learned from the tale of the spider 
and the fly.

B It persuades the reader to consider the heartlessness and beauty of many small 
creatures.

C It cautions the reader not to pay attention to advice given by strangers.

D It describes the struggle that occurs in the natural world every day.

E It sums up what might happen to those who are tricked into believing flattering 
words.

311
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3  Students should underline the second and 
fourth lines of the stanza. These lines reveal 
the spider’s point of view of the fly as easily 
fooled prey. The first, third, and fifth lines 
describe what the spider does. The last three 
lines show the way the spider flatters the fly, but 
they do not reflect his true point of view.

DOK 2 RL.5.6

4  Part A
 The correct choice is B. In this context, dismal 

means “dark and cheerless.” The spider drags  
the fly into his dismal den to her doom.

• A and C are incorrect because they do not 
reflect the meaning of the word.

• D means the opposite of dismal. Since the 
spider eats his meals in his den, his victims 
would not feel comfortable there.

 Part B
 The correct choice is C. The connotative 

meaning of dismal suggests dark, gloomy 
feelings of dread and sadness.

• A, B, and D are incorrect because they do not 
accurately reflect the connotative meaning of 
the word.

DOK 2 RL.5.4, L.5.5

5  The correct choices are A and E. The last 
stanza builds on previous stanzas by telling why 
the fly gets caught by the spider. The lesson of 
the poem is that someone who foolishly believes 
false flattery is likely to become a victim. 

• B and D are incorrect. While they reflect a 
common attitude about nature’s cruelty, the 
clever spider and foolish fly exhibit human 
characteristics, so their words and actions 
point to a di!erent message.

• C is a lesson unrelated to either character’s 
words or thoughts in the poem.

DOK 3 RL.5.5
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Genre: Historical Fiction

Read the story. ! en answer the questions that follow.

1  Kate Alden was worried about her father, Captain Joshua Alden. Captain 
Alden commanded a whaler. He was a month late returning home from his 
latest whaling voyage. Whaling was an important industry in Nantucket in 
the early 1800s. Whale oil lit the lamps in many homes. Whalebone, which is 
actually the sti%  plates hanging from the roof of the mouth of a baleen whale, 
was used to make everything from umbrella ribs to springs. To Kate, the 
money that whaling brought to her island home paled next to the safety of 
her father—for whaling was a dangerous business indeed.

2  Kate awoke with a start and listened intently to the sounds of the 
household stirring. Was that her father’s tread in the hall? Had he come home 
in the middle of the night and no one had awoken her? No, it was just her 
older brother, Daniel, leaving for work at the ships’ store down by the docks. 
Kate ! ung o%  the covers and threw a warm shawl over her shoulders. She 
slipped into her boots, grabbed the spyglass her father had given her, and 
raced up the long, narrow ! ight of stairs to the roo$ op. Here on a high porch 
called a widow’s walk, Kate could gaze out into the ocean for her father’s ship. 
Her eyes frantically scanned the waters, as they did every day. Today, as on 
every day this past month, Kate spotted many ships, but she saw no evidence 
of her father’s ship sailing into the harbor.

3  " at night at dinner, Daniel talked of the ships that had arrived in port 
that day, of his work at the chandlery, and of the rumors of coming bad 
weather. Daniel tried to keep the conversation going, but no one was much in 
the mood for talking. Although Daniel spoke not a word about his father, 
Kate could see Daniel’s anxiety in the deep lines that creased his forehead. 
Before long, Kate begged to be excused from the table. She dri$ ed aimlessly 
from room to room, unable to settle down in any one place.

* Vigil: staying awake and being watchful during the night or normal hours for sleeping

by " omas R. Levine

Kate’s Vigil*
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4  Without being conscious of going 
there, Kate found herself again on the 
widow’s walk. Fast-moving clouds 
blanked out the stars, further 
dimming her hopes. As the night 
wore on, Kate’s mother joined her 
daughter. She wrapped a blanket 
around the girl and tried to calm her 
fears with soothing words and warm 
embraces. Kate wanted to be 
reassured, but at the same time she 
needed the truth. Instead of allowing 
her worries to be whisked away, Kate accepted the worry that her mother 
barely hid behind her own eyes. " ey hugged each other, and together they 
wept. Were they just another Nantucket family watching in vain from a 
roo$ op porch for a father, husband, brother, or son who would never return?

5  Before long, Kate’s mother headed back down the stairs into the house 
while Kate remained on the porch. At dawn, Kate woke up cold and 
uncomfortable. Somehow she’d fallen asleep on the small porch. Kate pulled 
herself up and leaned her elbows on the rail. Her eyes were a sunless sea, 
watching and waiting for signs of hope. She knew she should get on with the 
duties of the day. But not being there, watching and waiting, seemed out of the 
question.

6  Kate’s eyes automatically scoured the waters for her father’s ship. One by 
one, she eliminated each of the ships that she spotted. Some ships were clearly 
too big, others too small. Some ships carried too many or too few sails and 
masts. " e rigging on others had the wrong kind or arrangement of sails and 
masts. Having grown up around ships, Kate could easily tell the di% erence 
among ships of various kinds.

7  " en one odd-looking ship caught Kate’s eye like a bit of precious gold in 
the gray rock slab of the sea. It looked somewhat similar to her father’s ship 
except that its main mast was far too short. " e more Kate looked at that 
mast, she realized that it was far shorter than it should have been on any ship 
of any kind. With a shout that woke her family and half the neighborhood, 
Kate realized that it truly was her father’s ship. " e main mast had obviously 
broken halfway down, and only the lower sails were ! ying. Her father was 
home at long last. 
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Think

6  Which two statements explain how paragraphs 3 and 4 contribute to the overall 
structure of the story?

A They build suspense.

B They foreshadow the ending.

C They develop the main characters.

D They establish the problem in the story. 

E They explain why whaling is important in Nantucket.

7  Part A
Read the following sentence from the passage.

To Kate, the money that whaling brought to her island home paled next to the 
safety of her father—for whaling was a dangerous business indeed.

Which words have about the same meaning as paled next to?

A more than made up for

B was worth the risk

C was far less important than

D lessened concerns about

Part B
Which of the phrases from the passage best helps the reader understand the 
meaning of paled next to?

A “a dangerous business indeed”

B “was used to make everything”

C “lit the lamps in many homes“

D “an important industry in Nantucket”

314

6  The correct choices are A and C. Paragraphs 3 
and 4 build suspense by showing the anxiety the 
characters’ thoughts and feelings about whether 
Kate’s father will return home.

• B is incorrect because the paragraphs do not 
provide foreshadowing.

• D is incorrect because the problem in the story 
is established in paragraphs 1 and 2, not in 
paragraphs 3 and 4.

• E is incorrect because paragraph 1 explains 
why whaling is important in Nantucket, not 
paragraphs 3 and 4. 

DOK 2 RL.5.5

7  Part A
 The correct choice is C. For Kate, the money 

that her father earned from whaling “paled 
next to” his safety, meaning that the money 
was far less important to her than Captain 
Alden’s well being.

• A, B, and D do not have meanings that make 
sense in the context of the story. 

 Part B
 The correct choice is A. The danger of whaling 

is what worries Kate and her family, and the 
word indeed emphasizes the danger and shows 
that it outweighs the money her father makes. 

• B, C, and D do not apply either to money or 
to danger. 

DOK 2 RL.5.4
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8  Which two details explain how paragraph 7 contributes to the overall structure of 
the story?

A It describes the challenges that Kate must face.

B It introduces new problems into the plot.

C It tells how Kate’s worries are settled when she knows her father is safe.

D It describes how the characters try to solve their problems.

E It provides a satisfying ending to the plot of the story.

F It explains why Kate fears that her father will never return.

315

8  The correct choices are C and E. Paragraph 7 
provides the resolution of the story conflict by 
putting Kate’s fears safely to rest. She is relieved 
to learn that her father is safe after all, which 
provides a satisfying end to the story.

• A and D are incorrect. They are events that 
occurred earlier in the plot.

• B and F are incorrect because they are not plot 
twists that appeared in the story.

DOK 3 RL.5.5 
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Interim Assessment

Write

9  Extended Response “Kate’s Vigil” is told in the third person from Kate’s point of view, which 
includes her descriptions of her brother and mother. Describe Kate’s point of view about 
what is happening. Also describe how Kate’s point of view differs from her mother’s and her 
brother’s points of view. Use specific examples in your response.

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

“Kate’s Vigil” opens with the sentence “Kate Alden was worried about her father, 

Captain Joshua Alden.” The rest of the story describes how that worry shapes all of 

Kate’s thoughts, feelings, and actions. Everything she thinks and does reflects her fear 

that her father has been lost at sea on a whaling trip because his return home has been 

delayed. Kate spends most of her time at the top of her house on a “widow’s walk,” 

watching for her father’s ship.

Kate’s mother is also deeply concerned about her husband. In the story, Mrs. Alden 

joins Kate on the widow’s walk at night. Mrs. Alden “tried to calm her fears with 

soothing words and warm embraces,” but Kate can see “the worry that her mother 

barely hid behind her own eyes.” When they hug each other and weep, they are letting 

each other know that they both fear the worst has happened. Both mother and 

daughter believe that Captain Alden may never come home.

Like Kate, Daniel is also worried about his father. He continues to go to work and 

doesn’t talk openly about his father, but Kate can see that he is worried by the look on 

his face. She “could see Daniel’s anxiety in the deep lines that creased his forehead.”

All three members of the Alden family share a similar point of view about Captain 

Alden. They all understand the risks and dangers of whaling, but they are worried 

when Captain Alden’s ship is a month late in returning to Nantucket. Kate, Daniel, and 

Mrs. Alden can’t help but wonder if they are waiting in vain “for a father, husband, 

brother, or son who would never return.”
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4-Point Interim Assessment Writing Rubric

All three criteria must be satisfied in order for a response to gain full points.

Points Focus Evidence Organization

4 The response demonstrates a full understanding 
of the prompt and provides accurate analysis.

The response supports the analysis with 
generous textual evidence.

Ideas are consistently presented in a purposeful 
and logical order.

3 The response demonstrates a good 
understanding of the prompt and 
provides!mostly accurate analysis.

The response supports the analysis with 
adequate textual evidence.

Ideas are generally presented in a purposeful 
and!logical order, although some ideas may be 
unclear or out of order.

2 The response demonstrates a general 
understanding of the prompt and provides 
some accurate analysis but includes inaccurate 
descriptions or explanations.

The response supports the analysis with limited 
textual evidence but does not reference the text 
explicitly.

Some ideas are presented in a purposeful and 
logical order, but others are unclear or out of order.

1 The response demonstrates a limited 
understanding of the prompt and provides 
limited analysis with significant inaccuracies.

The response may use textual evidence, but it 
does not support the analysis and does not 
reference the text explicitly.

Most ideas are not presented in a purposeful 
and!logical order.

0 The response does not demonstrate 
understanding of the prompt.

Ideas are not supported with reference to textual 
evidence.

The response does not present ideas in a 
purposeful or logical order.

Write

Review Responses
9  Use this Extended Response question to help 

students prepare for Prose Constructed 
Response essays. After students have completed 
the Interim Assessment, evaluate their responses 
to the Extended Response using the 4-Point 
Interim Assessment Writing Rubric below. 

 Answers will vary but should show that students 
understand how Kate’s point of view is like her 
family’s because they are all worried about 
Captain Alden. They are di!erent in the ways the 
characters express their concern. See the sample 
response on the student book page.

DOK 3 RL.5.1, RL.5.6 
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Review Unit Opener Self-Check
Ask students to complete the unit self-check on page 264 of 
the student book. Then have them discuss the items in the 
self-check with a partner. Encourage students to give each 
other examples from the lessons that show where they really 
began to understand the skill.

Finally, bring students together for a whole-class discussion. 
Ask them how knowing these skills have helped make them 
better readers. Remind them to use their Academic Talk words. 


